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ABSTRACT 
 
This classroom project was carried out with the main objective of analyzing the 
application of authentic materials and scaffolding strategies with secondary students from 
a public institution of the city. Different authors were cited in order to obtain all the 
theoretical support, regarding authentic input, authors like Kilickaya (2004), Berardo 
(2006), Pinsonneult (2008) and Rojas (2008). In the same way, the scaffolding 
perspective is based on contributions by Walki (2006) , Simeaon (2015) Berk (2002) 
Krause, Bochner & Duchesne (2003). The instructional design was based on the students’ 
level, the syllabus and the topics selected for each session as well as the materials used. 
The classroom project also describe some sessions of the teaching practice developed 
while the implementation took place. The results showed some advantages of using 
authentic input and different activities related to real life situations, this results also 
demonstrated that some elements should be further analyzed and improved  when 
applying scaffolding strategies.  
 
 
 
 
 
 
 
 
 
 
 
  
RESUMEN 
 
Este proyecto de aula se llevó a cabo con el objetivo principal de analizar la aplicación de 
materiales auténticos y estrategias de andamiaje con los estudiantes de secundaria 
pertenecientes a una institución pública de la ciudad. Diferentes autores fueron citados 
con el fin de obtener todo el soporte teórico. Respecto de la contribución auténtica, 
autores como Kilickaya (2004), Berardo (2006), Pinsonneult (2008) y Rojas (2008). De la 
igual manera, la perspectiva sobre andamiaje se basó en las contribuciones de Walki 
(2006), Simeaon (2015) Berk (2002) Krause, Bochner y Duchesne (2003). El diseño y 
planeación de las clases se basó en el nivel de los alumnos, el programa de estudios y los 
temas seleccionados para cada sesión, así como los materiales utilizados. El proyecto de 
aula también describe algunas de las sesiones de la práctica docente desarrollados 
mientras que la ejecución se llevó a cabo. Los resultados mostraron algunas ventajas del 
uso de materiales auténticos y diferentes actividades relacionadas con situaciones de la 
vida real, estos resultados también demostraron que algunos elementos deben ser 
analizados y mejorados en la aplicación de estrategias de andamiaje. 
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INTRODUCTION 
 
 
This paper presents the development of a classroom project that looks for the 
development of English language teaching classes where students are exposed to real 
situations, native like moments or instants that can at least provide a basic concept about 
what learning a second language involves. In other words, the main goal of this work is to 
take students in a new level of understanding where the conceptualization and exposure 
to real life situations are included in the content of English lessons. And the response of 
learners belonging to the Colombian educative context, being instructed in a public 
school and at the same time, being part of a constant period of change in the 
methodologies and techniques applied in the learning and teaching process.  
 
This project is focused on the use of authentic materials and the application of 
scaffolding strategies. It is presented in different sessions that contain the theoretical 
perspective, where different authors and studies are analyzed as support for the current 
project. There are also related studies where similar procedures were applied in 
educational settings, describing how the research process took place and the results of 
their implementation, showing the efficiency and effects of using authentic materials in a 
second language setting. At the same time, the methodology structured in this 
projectdescribed detailed elements about the target population, the setting, the design of 
the lessons and the role of the participants.In the same way, with the intention to describe 
the results of the project, a set of findings is also presented, these regarding the events 
and responses found while implementing. These results are based on the journals and 
reflection logs collected by the practitioner in the English lessons that were conducted. 
Here the sessions are described from the teacher’s perspective while observing and also 
having in mind the students responses towards the implementations as well as the 
linguistic outcomes found during the development of written and reading tasks.  
 
Some aspects are also mentioned about the limitations and challenges that were 
presented while the implementation of the project, in this case; some elements regarding 
the institutional setting and the planning of lessons are displayed in order to show some 
drawbacks in the development of the study. These limitations can explain the reason why 
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the project did not cover some aspects that were already planned before carrying out the 
implementation and allow us to reflect upon the challenges presented in the local context 
in order to develop these kinds of exercises. At the end of this paper, some 
recommendations are provided in order for further researchers, teachers and practitioners 
to take into consideration when applying similar techniques and methodologies. This part 
shows how future studies can continue and go beyond of that was presented in the current 
project. Finally some recommendations are provided as well as the teaching experience in 
order to focus on the process that involves the practice of teaching in a public and local 
institution of the city.  
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1. JUSTIFICATION 
 
 
In order to support the field of English Language learning and teaching in the 
Colombian educational context, this project is connected to the purpose of national 
programs that seek to improve the bilingual development of students from the country. 
Having as reference the objectives stated by the program   “Colombia Very well” which 
describes an important factor regarding the needs of the society, related to the 
improvement of the communicative skills in a foreign language that could provide to all 
the citizens the opportunity to develop the required abilities to face the demands of a 
current globalized world, where the individual knowledge plays a very important role. At 
the same time, in the view of  significant achievements  established by national and 
regional programs like Fortalecimiento al Desarrollo de Competencias en Lenguas 
Extranjeras our project fits with its objectives, in the grounds that  it can contribute with 
the improvement of English  learning environments for children and teenagers.   
 
The purpose of this project is to expose English language students to an authentic 
learning environment, where students have the opportunity to receive language input that 
can decrease the distance between the local context of their first language and the target 
culture of a second language. The project aims to implement the use of authentic 
materials as songs, games or texts and at the same time, integrate real life situations 
related to the content of the materials presented, in order to support the process of 
development in communicative language skills at English lessons conducted with 
secondary learners. According to Tamo (2009), the use of authentic materials in 
classroom have been discussed in recent years by many teachers in the field of EFL and 
ESL, suggesting that the English language presented in the classroom should be 
authentic, going beyond of instructional purposes. This means that authentic materials 
expose the learners to language that is naturally used and to the way how a native speaker 
communicates in a real context. 
 
For the development of this project, a study conducted by Pinsonneault (2008) will be 
the guide for its implementation, in the grounds that it took place in a public elementary 
school in Massachusetts (USA) where the results reported the acquisition of lexical 
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chunks in topics like shapes, colors and numbers, revealing how authentic materials are a 
viable choice to provide input of a second language to young learners. It was evidenced 
that participants acquired lexical chunks after the implementation of authentic materials 
in lessons and that they were able to use these lexical chunks three months after their last 
class session.  Those findings lead us to consider the important advantage of using 
authentic materials and how this project connects the reading and writing skills as the 
main language use to be included in the language lessons regarding the materials and 
topics selected, where the level and context of students is one of the most important 
element to have in mind while the application of certain activities that required a higher 
level of understanding and was expected to have an appropriate response from secondary 
students.  
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1.2 OBJECTIVES 
 
 
1.2.1 Teaching objectives 
 
- Integrate authentic input techniques in the English language Classrooms with 
secondary students. 
 
- Apply scaffolding strategies to guide students in their language learning process 
to interpret authentic resources. 
 
 
1.2.2 Learning objectives 
 
- Accomplished language tasks that require the interpretation of real life situations  
 
- Develop Learning strategies in order to improve comprehension and task 
performance while using authentic resources.  
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2. CONCEPTUAL FRAMEWORK 
 
 
In order to present this classroom project, this chapter contains a theoretical 
perspective in the field of second and foreign language learning, focusing mainly in the 
application of authentic resources for English language learners through scaffolding 
strategies. Different authors have been cited in order to define and explain the connection 
between the scaffolding instruction and authenticity in classrooms as well as the studies 
that have been already conducted providing a significant evidence for the development of 
this study. 
 
2.1 Authentic Materials. 
 
2.1.1 What is authenticity? 
 
Gilmore (2007) defined authentic language input as the kind of language that 
provides a real message which is created by a real speaker or writer for a real audience. 
Meaning that this type of resources can offer learners the ability to go beyond the 
language being grammatically and systematically presented. In that way, students will 
have a different point of view about English language and what it involves to learn it. At 
the same time, Tatsuki ( 2006) argued that throughout the history of English language 
teaching (ELT), authenticity is a concept that can be interpreted as being synonymous 
with genuineness, realness, truthfulness, validity, reliability, undisputed credibility, and 
legitimacy of materials or practices. In like manner, Ur (1996) claimed that students 
usually have trouble understanding texts outside of the classroom because reading 
materials do not reflect the language of the real world. The author also stated that 
teachers should encourage learners to be able to understand the same kinds of reading 
that are encountered by native speakers of the target language. By the same token, Herron 
& Seay (1991) suggested that using live texts promote student learning and interest by 
linking form meaning, by stressing communication, and by presenting the culture in a 
natural way, going beyond a pedagogical purpose. According to Rogers & Medley 
(1988), the terms authenticity and authentic are often used to describe both language 
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samples which are oral and written, they reflect the naturalness of form, and 
appropriateness of cultural and situational context. The term authentic materials mean 
different things for different people; for some, materials generated by native speakers and 
for native speakers are consider authentic . 
 
2.1.2 What is authentic material? 
 
Martinez (2002), defines authentic materials as those which are prepared for 
native speakers and are not designed to be used for teaching purposes. At the same time 
Berardo (2006) suggested some advantages when using authenticity in lessons such as 
real language exposure with change and variation of information, students are also 
informed about what is happening in the world and they are ideal for teaching and 
practicing skills like skimming/ scanning. Another advantage is that textbooks tend not to 
include incidental or improper English and become outdated very quickly, also the same 
piece of material can be used for different tasks and also contain a wide variety of text 
types. But one of the most important ideas is that this type of material contains language 
styles which are not easily found in conventional teaching materials then, the 
encouragement of students in reading for pleasure is improved due to the diverse topics 
of interest. In view of this variety of information in which learners can be exposed to, it is 
important to identify what kinds of authentic material can be use when teaching 
languages. This assumption can be linked to the concept of Peacock (1997) which 
describes authentic materials as those that have been produced to fulfill some social 
purpose in the language community, which means that this kind of material can expose 
learners to real life situations addressing specific events in the language spoken. 
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2.1.3 Types of Authentic materials. 
 
Lingzhu and Zhang (2010) claimed that if we want to introduce authentic materials in 
language teaching, we need to classify them first, because some of them are suitable for 
the teaching of reading and some are effective when prepared for the teaching of listening 
and speaking With this in mind, the contributions made by Gebhard (1996) can be taken 
into account when he classified authentic materials into three categories: 
 
1. Authentic Listening-Viewing Materials: TV commercials, quiz shows, cartoons, 
news clips, comedy shows, movies, soap operas, professionally audio-taped short 
stories and novels, radio ads, songs, documentaries, and sales pitches. 
 
2. Authentic Visual Materials: slides, photographs, paintings, children’ artwork, 
stick-figure drawings, wordless street signs, silhouettes, pictures from magazine, 
ink blots, postcard pictures, wordless picture books, stamps, and X-rays. 
 
 
3. Authentic Printed Materials: newspaper articles, movie advertisements, astrology 
columns, sports reports, obituary columns, advice columns, lyrics to songs, 
restaurant menus, street signs, cereal boxes, candy wrappers, tourist information 
brochures, university catalogs, telephone books, maps, TV guides, comic books, 
greeting cards, grocery coupons, pins with messages, and bus schedules. 
 
 
2.1.4 Authentic Texts. 
 
Moffit (2003) explained that illustrations support learning given the fact that they 
provide visual cues for visual learners, in this sense a narrative text describes the scene, 
whereas pictures show the scene. Therefore picture books emphasize action and dialogue 
rather than description and reflection which help learners with modest linguistic 
proficiency to understand a given text. In like manner, the author also mentioned that 
illustrations can provide an additional source of information about the culture, showing 
cultural similarities and cultural differences, this factor reveals how authentic texts 
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immerse the student in the cultural context of the target language because usually books 
that are written for children will contain proper societal customs and gestures and it  is 
little possible  that  books for children  will show a negative side of a society or improper 
customs. 
 
In addition, Sweet (1899) regarded as one of the first linguists that analyzed the 
use of authentic text, considered that the great advantage of natural or idiomatic texts 
over academic text which he has named as artificial methods or series is that they contain 
every feature of the language. The artificial systems, on the other hand, tend to create a 
process of repetition in certain grammatical constructions as well as some elements of the 
vocabulary , additionally  many combinations of words that are equally or perhaps even 
more essential are carried out to the total exclusion. 
 
Equally important , Breen (1985) claims that authenticity of the texts  may be used 
as input information for the  learners in the event that they contain  authentic qualities , at 
the same time  authentic texts for language learning are any sources of data which serves 
as a means to help the learner to develop an authentic interpretation, meaning that real 
life scenarios and materials will give a hand to the learner to create authentic perspectives 
of the language elements related to the topic being shown in a session. This author also 
makes emphasis in the learner’s authenticity which means that the student must discover 
the conventions of communication in the target language which will enable him or her to 
gradually come to interpret meaning within the text in ways which are likely to be shared 
with fluent users of the language. This stands for the interaction of students with texts 
that were created by native speakers, allowing theses learner to find features on them that 
will be later discover in real contexts. 
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2.1.5 Cultural content. 
 
Kilickaya (2004) believes that cultural content is a key to teach and learn a 
language effectively , it also provides that problems arising from introducing culture into 
EFL classroom are dealt with appropriate learning and teaching strategies as well as 
materials  used. What means that no matter the difficulties for presenting the target 
culture to students, the main step is to have in mind the best approaches and teaching 
materials, this will allow learners to know how the culture of English speaker looks like. 
In the other hand, McKay (2000) satated that culture in English language teaching 
materials has been subject to discussion for many years. The reason for the use of cultural 
content in classroom is for the supposition that it will foster learner motivation but 
authors like Guest (2002) stated that changes in linguistic and learning theory suggest that 
culture can be used as an important element in language classrooms, but many students 
say that they do not want to learn about the culture of the target language. This might be 
because of the fear of assimilation into what they perceived as something strange to them. 
Meaning that some students will show a different perspective regarding cultural content, 
in the sense that for some of them it will be just something different and out context 
which can demotivate learners when being expose to cultural elements in the classrooms. 
 
Other authors also highlight the importance of the cultural content in the foreign 
language teaching. For instance, Nocon (1996), explained that learning about the lived 
culture of actual target language speakers as well as about one's own culture requires 
tools that assist language learners in negotiating meaning and understanding the 
communicative and cultural texts in which linguistic codes are used. Equally important 
the ideas provided by Shanahan (1997) which states that cultural content provides 
exposure to living language that a foreign language student lacks. It means that culture is 
not something consisting of facts to be learnt, but a helpful tool to make learners feel the 
need to speak and use the target language. 
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2.1.6 Meaningful learning. 
 
 
Ausubel (1963) figured out how new material enters the cognitive field, how it 
interacts with, and how is appropriately submitted under a more inclusive conceptual 
system. The fact that material can be linked to elements in the cognitive structure, 
accounts for its meaningfulness. In like manner, Newmann,(1996) suggests that students 
learn more deeply and perform better on complex tasks if they have the opportunity to be 
engaged in more authentic learning projects and activities that require them to employ 
subject knowledge to solve real world problems. Studies have shown a positive impact on 
learning when students participate in lessons that require them to construct and organize 
knowledge, consider alternatives, inquiry, writing, and analysis, and to communicate 
effectively to audiences. In the other hand, Bonwell and Eison (1991) stated that learning 
also need to be active and it is presented when students are doing things and thinking 
about what they are doing. Active learning can involve reading, writing, discussing or 
being engaged in solving problems. In this view of learning it is the learner itself the 
responsible for its understanding and active construction of meaning. The role of the 
teacher is to facilitate this process. 
 
 
2.1.7 Linguistic level. 
 
Richards (2001) points out that authentic material often contain difficult language, 
and vocabulary items as well as complex language structures, which causes a concern for 
the teaching practice in lower-level classes. Martinez (2002) mentions that authentic 
materials may have too much cultural content and many structures are mixed; causing 
lower levels have a hard time decoding the texts.  Guariento & Morley (2001) claimed 
that at post-intermediate level, the use of authentic materials is available in the classroom. 
This might be attributed to the fact that at this level, most students master a wide range of 
vocabulary in the target language and all of the structures. They also note that at lower 
levels, the use of authentic materials may cause students to feel de-motivated and 
frustrated since they lack many lexical items and structures used in the target language. 
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 Miller (2005) and McNeil (1994) have another view, they believe that authentic 
materials can be used even with lower level learners, they suggest that teachers must be 
aware that they can only benefit from the use of authentic materials, on one condition: 
that is, if they are used in the classroom in the same context that they were designed for, 
in the real world. 
 
 
2.2  Scaffolding 
 
2.2.1 What is Scaffolding? 
 
 
Vygotsky (1978) defines scaffolding as the social interaction between experts and 
novices, during this process the facilitator engage the individual being taught or 
instructed with supportive behaviors and create supportive environments for learners to 
acquire skills and knowledge at a higher competency level. According to Raymond 
(2000), scaffolding instruction as a teaching strategy originated from the sociocultural 
theory developed by Vygotsky  and his concept of the zone of proximal development 
(ZPD) where the zone of proximal development is the distance between what individuals 
can do by themselves and what can be achieved having a more competent assistance in 
terms of learning, it means that the role for the teacher or peers is fundamental in this 
process, taking into consideration the level of understanding in a given field, in this case 
language development. Nevertheless, Brush & Saye (2001) point out that the concept of 
scaffolding has evolved from learning support and assistance at the interpersonal level to 
one that includes the use of a multitude of tools, guides and resources. 
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2.2.3 Scaffolding as teaching technique. 
 
 
Chang, Sung, & Chen (2002) stated that scaffolding teaching strategies provides 
individualized support based on the learner’s ZPD and having a scaffolding instruction 
will allow students to be provided with scaffolds or supports that facilitate the 
development of new knowledge, which is reflected in how these scaffolds facilitate the 
ability of students to attain prior knowledge and internalize new information.  In the same 
way, Hartman (2002) claims that the goal of the educator when using the scaffolding 
teaching strategy is evidenced in how a student become an independent and self-
regulating learner and problem solver given the fact that the learner’s knowledge and 
learning competency increases, at the same time, it is important for the educator gradually 
reduce the supports provided.  
Berk (2002) Krause, Bochner & Duchesne (2003), explain how scaffolding is an 
instructional technique where the teacher models an appropriate learning strategy and 
provides the necessary help in order to support and guide students to perform a task that 
demands certain skills or concepts that go beyond their understanding, and then gradually 
assign responsibility for the students to resolve exercises and tasks by their own. 
Scaffolding is also considered an important instructional tool because it supports 
students’ learning when helping them understand and realize that they can both teach and 
learn from others, at the same time, support learners to reorganize information in a way 
that makes sense to them and reduces learning ambiguity. This is related to the way a 
student can also be a guide or help for the classmates, which turns in cooperative 
learning. However, scaffolding should provide opportunities for students to learn how to 
solve problems and do the tasks and not just to memorize some actions. To achieve this 
purpose, assistance could be presented reasonably and systematically and be carefully 
harmonized with the students’ level of development. It should be offered temporarily and 
begin at a minimal level and be increased only if indicated by learners’ needs. 
Consequently, it must be decreased slowly as students’ ability increases or as they 
become more and more independent in their learning, making sure that they have bridged 
the gap between what they knew and what they have learned. With this conception the 
author refers to a process where the student become conscious of what can do by him or 
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herself, giving the opportunity and promoting the capacity so solve problems 
independently or with less assistance.  
 
2.2.4 Scaffolding Levels 
 
 
O’Connor, Syverson, Vadasy (2005) consider that scaffolding strategies can 
generally be thought of as spanning a continuum of low to high support strategies, which 
serves to differentiate the amount of support the adult provides to the child while engaged 
in a given task. Low levels of support featuring minimal levels of expert assistance are 
those scaffolding strategies provided when an individual is developing a given area of 
knowledge or skill; these include such strategies as generalizing, reasoning, and 
predicting. High levels of support, according to Rodgers (2005), are those strategies 
featuring more structured adult assistance, typically provided when a learner is only 
beginning to display a skill and requires a great deal of  support to complete a task, for 
instance, eliciting, reducing choices, and co-participating.  
In the other hand, even if research on scaffolding strategies in the classroom applied by 
teachers suggests that they contribute to increased learning and positive outcomes in 
young language learners, research has also revealed the complexities involved in 
teachers’ roles in the scaffolding experience as Pressley et al. (1996) suggested, effective 
scaffolding interactions require teachers to have a theory of the task and a theory of the 
student; therefore they must clearly understand the level of scaffolding necessary to assist 
a student in successfully completing a task. Successful scaffolding requires that teachers 
have a solid knowledge of curriculum in general and their students’ individual needs. 
They also must choose which task most require instruction and then decide what level of 
help to provide. Moreover, Berk and Winsler (1999) claimed that the amount and type of 
support is adjusted as the individual assumes more responsibility for learning, therefore 
effective scaffolding is expected to be responsive, flexible and useful with a variety of 
strategies for the learner. 
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2.2.4 Classification and dimensions of scaffolding. 
 
 
In order to have a classification for scaffolding, Pawan (2008) has modified the 
model provided by Thomas (2002), Pawan states four types of scaffolding concerning the 
findings of her study: 
Linguistic scaffolding: refers to simplify the language being taught and spoken, for 
example, by shortening selections, speaking in the present tense, avoiding the use of 
idioms, etc.  
Conceptual scaffolding: Providing students with supportive frameworks for meaning by 
providing organizational charts, metaphors, etc.  
Social scaffolding: Using social interaction to support and mediate learning, for instance 
group or pair work. 
Cultural scaffolding: Using artifacts, tools and informational sources that are culturally 
and historically situated within a domain familiar to learners. 
 
While Van de Pol et al (2010) recognize that there is not a fixed understanding of what 
scaffolding means, they did narrow it down to three characteristics: 
Contingency: Teachers support that is based on an assessment of where the students’ 
current abilities lie. The support is offered a little above or at the student’s current ability.  
Fading: Removing the contingency support over time. Transfer of responsibility: The 
student takes control of his or her own learning. 
Cultural scaffolding is concisely understood as Gay explains (2002) using their own 
cultures, the students and their experiences to expand their intellectual horizons and 
academic achievement. Pawan (2008) provides a more in depth explanation by situating 
cultural scaffolding among the concepts of primary and secondary discourses. 
 
In like manner, Michell & sharpe (2005), offered a different classification for 
scaffolding when arguing that these strategies have semiotic and symbolic dimensions. 
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The semiotic dimensions of scaffolding can be considered in terms of its mode, which 
refers to the form used to mediate action in learning which can be presented in the 
quantity of support in a given language interaction performed in class. In other words it 
means how often are teachers providing support and guidance to learners in specific 
tasks, identifying which are the strongest points where a students need to be assisted. The 
other type it manner, which is the symbolic one, this takes place in how this mediation of 
support is channeled and it is related to the objectives and resources as well as the 
specific task-enabling tools and strategies. What the author means by manner, refers to 
the way how scaffolding in presented to the students, including resources and materials 
that will allow the learners to have a better guidance in their process to perform certain 
language tasks. 
 
The modes of scaffolding are divided in three different moments which are 
Interactional, Inscriptional and Indexical. Interactional scaffolding according to Wells 
(2002), refers to task enablement through inquiry-oriented contingent dialogue discursive 
support through mediating teacher dialogue, this is defined   as the way teachers and 
students know each other, this advantage can support learning and teaching process in the 
sense that interaction in class will be natural ans will allow the participants to be involved 
in the appropriate environment.  Cobb (2002) defines Inscriptionalscaffolding as task 
enablement through normative use of texts and inscriptions to talk, think and reason. 
Students’ developing knowledge is simultaneously being given schematic support 
through mediating diagrammatic text. This mode focus in the interpretations that students 
give to certain language elements presented in texts, and how knowledge is supported by 
the features found in the text. Erickson (1996) sates that Indexical scaffolding refers to 
task enablement through situated use of physical signs to sustain, orchestrate and enhance 
meanings and spatial/locational support through mediating physical signs. In other words 
what this mode indicates in what learners can recognize just after a topic or task was 
presented, the way in which a student is able to interpret different language elements 
shown physically or visually out of texts of written explanations.  
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2.2.5 Instructional scaffolding 
 
Banaszynski (2000) argues that the idea of scaffolding is to take one lesson and 
use it to create another lesson. His technique consists in linking the lessons in order to go 
beyond every time students go through them. Lange (2002) states that there are two major 
steps involved in instructional scaffolding, development of instructional plans to lead the 
students from what they already know to a deep understanding of new material, and 
execution of the plans, where the instructor provides support to the students at every step 
of the learning process. In an appropriate scaffolding process, there will be specific 
identifiable features that are in place to allow facilitation of assisting the learner in 
internalizing the knowledge until learning occurs. Wood (1976) explained how the expert 
not only helps to motivate learners by providing just enough support to enable them to 
accomplish the goal, but also provides support in the form of modeling, highlighting the 
critical features of the task, and providing hints and questions that might help learners to 
understand what has been presented. Meaning that scaffolding is more that giving a hand 
to students but also recognizing when and how it is appropriate to provide support. 
 
2.2.6 Types of instructional scaffolding. 
 
In line with Walqui (2006), assisting the performance of English learners in the 
ESL class or in subject matter classes taught in English can be done in many different 
ways, however six main types of instructional scaffolding are especially essential: 
modeling, bridging, contextualization, and building schema, re-presenting text and 
developing metacognition. 
 
 
Modelling 
 
Students need to be given clear examples of what is requested of them for 
imitation. When introducing a new task or working format, it is indispensable that the 
learners be able to see or hear what a developing product looks like. From that point of 
view, walking students through an interaction or first doing it together as a class activity 
is a necessary step.In addition to modeling tasks and activities and sharing examples of 
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student work, it is important to model appropriate language use for the performance of 
specific academic functions, such as describing, comparing, summarizing and evaluating. 
 
 
Bridging 
 
Students will only be able to learn new concepts and language if these are firmly 
built on previous knowledge and understandings. Comprehension is widely understood to 
require the weaving of new information into existing mental structures. As students start 
realizing that their everyday knowledge is not only valued in class but, in fact, desired, a 
sense of wellness is achieved that promotes further development.  
 
A common bridging approach is to activate students’ prior knowledge. 
Anticipatory guides are a way to do this so that students produce written as well as 
spoken language. At the beginning of a new topic the teacher may ask her class to 
collaborate to fill out a two-column anticipatory guide, with one column for what 
students know about a topic and the other for questions about the topic that they are 
interested in answering.  
 
 
Contextualizing 
 
According to Cloran (1999), language is embedded in rich context and is situation 
dependent so learners can rely on nonlinguistic information to compensate for possible 
linguistic shortcomings meaning that language itself is presented in a way for the students 
to interpret it naturally, in the other hand, academic language is decontextualized and 
situation-independent; in order to comprehend such language the learner is expose to 
resources and information that can be sometimes not relevant in terms of updated 
language elements.  
 
The author also states that one of the greatest problems English learners face in 
content area classes is reading the textbooks. Not only is the language academic, but it is 
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usually very dry and dense, with few or no relevant illustrations, and presented in a linear 
rather than cyclical way. Therefore, embedding this language in a sensory context by 
using manipulative, pictures, a few minutes of a film and other types of realia or authentic 
sources of information can make language accessible and engaging for students. In that 
way academic texts can also contain real life tasks or content that encourage students to 
feel being part of authentic language instruction. 
 
 
Schema building 
 
Schema, or clusters of meaning that are interconnected, are how we organize 
knowledge and understanding. If building understanding is a matter of weaving new 
information into pre-existing structures of meaning, then it becomes indispensable for 
teachers to help English Language Learners see these connections, through a variety of 
activities. In preparation for a reading assignment, for example, a teacher may ask 
students to preview the text, noting heads and subheads, illustrations and their captions, 
titles of charts, etc. In this way, students begin their reading with a general sense of the 
topic and its organization, with their schema already activated and ready to accept new 
connections. Similarly, in preparation for a mini-lecture, a teacher may present an 
advance organizer and walk students through the most important pieces of information 
that will be discussed. The use of this organizer will serve several purposes: it will 
promote schema building in anticipation of the topic being introduced, it will focus the 
learners’ attention on important aspects of the information to come, and if it is in graphic 
form for note-taking purposes, it will alleviate students’ anxiety by letting them know 
beforehand what information they should be able to understand. 
 
 
Re-presenting text 
 
One way in which teachers invite students to begin the appropriation of new 
language is by engaging them in activities that require the transformation of linguistic 
constructions they found modeled in one genre into forms used in another genre. It has 
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been argued that there is a progression in the ability of language users to use different 
genres within academic discourses. In terms of language use, this continuum starts with 
asking students to say what is happening (as in drama or dialogue), then what has 
happened (narratives, reports), then what happens (generalizations in exposition) and, 
finally, what may happen (tautological transformations, theorizing). In this fashion, 
students can access content presented in more difficult genres by the act of transforming 
it into different genres, especially those that are more easily produced. Short stories or 
historical essays, for example, can be transformed into dramas or personal narratives. 
This kind of language learning often engages students in the accomplishment of tasks that 
are interesting and meaningful for them, where the emphasis is placed on the 
communication that is being carried out rather than on its formal aspects, and where the 
resulting learning is powerful.  
 
Developing metacognition 
 
Metacognition has been defined by Bransford et al (1999) as “the ability to 
monitor one’s current level of understanding and decide when it is not adequate. It refers 
to the ways in which students manage their thinking, and it includes at least the following 
four aspects: (1) consciously applying learned strategies while engaging in activity; (2) 
knowledge and awareness of strategic options a learner has and the ability to choose the 
most effective one for the particular activity at hand; (3) monitoring, evaluating and 
adjusting performance during activity; and (4) planning for future performance based on 
evaluation of past performance.” Meaning that a successful subject matter classes for 
ELLs foster metacognition and learner autonomy through the explicit teaching of 
strategies. Also activities with rubrics are examples of such strategies as well as other 
kinds of interactions in the class, metacognitive strategies need to be modeled and 
practiced as a whole class before students attempt them in pairs or small groups.  
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2.2.7 Ways to use Scaffolds in an Instructional Setting. 
 
 
Alibali (2006) suggests that as students’ progress through a task, faculty can use a 
variety of scaffolds to accommodate students’ different levels of knowledge. More 
complex content might require a number of scaffolds given at different times to help 
students master the content. Therefore the following ways to scaffold students is 
presented : 
Advance organizers 
Tools used to introduce new content and tasks to help students learn about the 
topic: Venn diagrams to compare and contrast information; flow charts to illustrate 
processes; organizational charts to illustrate hierarchies; outlines that represent content; 
mnemonics to assist recall; statements to situate the task or content; rubrics that provide 
task expectations. 
 
Cue Cards 
Prepared cards given to individual or groups of students to assist in their discussion about 
a particular topic or content area: Vocabulary words to prepare for exams; content-
specific stem sentences to complete; formulae to associate with a problem; concepts to 
define. 
Concept and mind maps 
Maps that show relationships: Partially or completed maps for students to complete; 
students create their own maps based on their current knowledge of the task or concept. 
 
Examples 
Samples, specimens, illustrations, problems: Real objects; illustrative problems used to 
represent something. 
 
Explanations 
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More detailed information to move students along on a task or in their thinking of a 
concept: Written instructions for a task; verbal explanation of how a process works. 
Handouts 
Prepared handouts that contain task- and content-related information, but with less detail 
and room for student note taking 
Hints 
Suggestions and clues to move students along: ―place your foot in front of the other,‖ 
―use the escape key,‖ ―find the subject of the verb,‖ ―add the water first and then the 
acid.‖ 
 
Prompts 
A physical or verbal cue to remind—to aid in recall of prior or assumed knowledge. 
Physical: Body movements such as pointing, nodding the head, eye blinking, foot 
tapping. Verbal: Words, statements and questions such as ―Go,‖ ―Stop,‖ ―It’s right 
there,‖ ―Tell me now,‖ ―What toolbar menu item would you press to insert an image?‖, 
―Tell me why the character acted that way.‖ 
 
Question Cards 
Prepared cards with content- and task-specific questions given to individuals or groups of 
students to ask each other pertinent questions about a particular topic or content area. 
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3. RELATED STUDIES. 
 
 
Several studies have reported that authentic input provide a positive effect when 
using authentic materials as a technique to teach a foreign language and how this type of 
material has supported the language learning process and a how scaffolding strategies can 
be apply in secondary students . Pinsonneault( 2008), Simeon (2015) 
The study conducted by Pinsonneault ( 2008), shows how authentic input has an 
effect in second language students. Additionally, how the teaching methodologies may 
students be able to acquire certain lexical chunks in the target language; in the case of her 
study the target language is Spanish. The researcher proposed as research statements for 
the present study that (Pre)-literate Anglophone children are able to acquire lexical 
chunks in Spanish through the use of authentic materials and how the use of authentic 
materials as both teaching and learning techniques leads to the attainment of first, number 
agreement, and second, gender agreement in Spanish. The study took place in Leeds 
Elementary school in Leeds, which is a suburb of Northampton Massachusetts. The 
research subjects are seventeen kindergartens, first and second grade students. Twelve of 
the students are kindergarten students, four of them are first graders and one is a second 
grade student. The age range for these students is five years old to seven years old, with 
the majority of the students in the present study are between the ages of five and six. 
 
The methodology for this research consists in a total of six sessions that were 
conducted during the beginning of the school year. Each lesson lasted for one and a half 
hours, after school, over a period of six weeks. The period of time developing the 
sessions is estimated in a total of seven and a half hour of instruction time. The total 
research was completed over a period of twelve weeks. Two different groups of students 
were taught Spanish over a period of six weeks per group. During the first six week 
session, ten students attended the Spanish lessons. The remaining seven students were 
enrolled in the second six week session. The procedure shows that participants were 
required to do seven tasks. The tasks were all combined into one complete exam which 
included both written and oral components. The topics explored are the following themes: 
colors, numbers, shapes, animals, body parts, introductions and greetings. The students 
took the exam during the last session of the program. For both the oral and agreement 
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components of the exam, the participants worked individually with the researcher, 
separated from the rest of the participants. 
 
The results in the study show that participants were able to count from one to 
twenty in the target language,  they also revealed the acquisition of lexical chunks in 
colors, shapes and were able to use lexical chunks to ask someone what his or her name 
is, showing that authentic materials are a viable choice to provide input of a second 
language for a young L2 learner and how this type of materials from the target culture 
provide practical target language and culture for teaching a secondlanguage to young 
children. The author concludes by stating that authentic materials provide a unique form 
of input for the L2 learner, because it is the same input that a young L1 learner of the 
target language receives in their L1 language class in another country. In addition, 
authentic input provides a window into the target culture for the L2 learner. 
 
The second study, developed by Simeon (2015) Scaffolding Learner Writing 
Strategies In An Esl Secondary Class In The Seychelles: A Sociocultural 
Perspective.Conducted in the University of Seychelles is oriented in the intentions of 
analyzing to what extent a teacher used two types of instructional scaffolding, bridging 
and modeling to help students develop learner writing strategies during the writing 
process. The Participants were students, native speakers of Creole and were 13-14 years 
old, in their second year in that secondary school. They had been learning English as a 
second language since the age of five. According to the teacher, the students were 
average performers in English. The data collection procedures showed us that there were 
five 40 minute observations over a 3 month period on a mutually negotiated basis. All 
audio-recordings were subsequently transcribed. Field notes of the observations were 
used to describe the class and contextualize the meetings based on the observations.  
 
The research was carried out by transcribing examples relatively short and easily 
understood. Although examples are selective, it is claimed that the point they illustrate 
applies generally to the issue being discussed. Making that claim stronger would require 
the findings and the analysis of all relevant examples. This, however, is impossible given 
word limitations. Furthermore, a sample of 40 minutes talk in the class may not be 
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repetitive of interaction in general in this class. The excerpts analyzed here were selected 
from three reflective meetings with a teacher, the audio-digital recordings of classroom, 
and observational notes of a teacher in the implementation phase of the larger study, 
which lasted for three months. Initially, it was used a grounded theory approach (Strauss 
& Corbin, 1998) to constantly compare data in different lessons in the teacher’s class in 
order to generate meaningful categories. While working with the same data again, it was 
found that the sociocultural theoretical framework also had the potential to make sense of 
categories generated from the initial analysis. 
 
In the findings of this study, it was evidenced that trough the bridging approach, 
the teacher created the conditions for students to adjust their previous knowledge and 
accommodate new information which could increase the level of their awareness of how 
to plan a story. Also the teacher felt that his students lacked almost all of the writing 
strategies needed for writing a story and that it was his job to teach them everything. He 
used a lot of questions to check students’ comprehension and request clarification, but 
with few instances of sequential scaffolding assistance to address students’ responses. As 
a result, although his lessons contained instances of scaffolding processes within teaching 
events (such as modeling, providing information, thinking prompts, charts and plans), 
these instances were typically used across diverse writing processes and without respect 
to whether the students could perform these alone. Evidence suggests that he was aware 
of many of his students’ needs but not of the type of support they needed. Secondly, 
evidence suggests his inadequate mediation in providing instruction. He changed tasks 
from a planning task to a teacher-directed copying task copying the prompts, plan and 
chart. In doing so, he was oversimplifying tasks such that little or no thinking was 
required of the students.  In the other hand, the modeling approach was intended to 
increase students’ autonomy and independency which some little sings of success were 
presented. For instance, the teacher modeled different examples about the process of how 
to write a story, it was also show a complete work already done for the students to have a 
better idea of what to next. I was observed that this support was not enough to create 
students independency even though was a meaningful help for the learners to have a 
model of work. 
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4. METHODOLOGY 
 
This chapter contains different elements related to the context, participants and 
design of the implementation of this classroom project, describing how the process of its 
implementation was carried out in a language lesson taking in to account the materials 
chosen for a given session and the instruments for the assessment and evaluation.   
 
4.1 Context   
 
The development of this took place in the Institucion Educativa Sur Oriental, 
which is a public institution located in the urban area of Pereira, Risaralda. The number 
of students per group range between 30 and 35, the institution covers grades from 
primary to secondary and English is instructed in both populations. Each in-service 
teacher has a classroom according to the subject he or she conducts. The timeline for the 
sessions starts at 6:00 am and finished at 12:15 pm. The institution aims to follow the 
standards and competences stated by the “Guia 22”, where English language classes are 
conducted in a time line of 2 hours for primary learners and 3 hours a week for secondary 
students. The classroom assigned for the addressed group, it had the basic elements but it 
did not have any technological material to be used. 
            
4.2 Participants 
 
 The target population was 32 students. Their ages ranged between 13 to 17 years 
old including male and females that belong to 8th grade. Taking into account the 
academic needs to be covered according to the policies established by the institution, 
which is stated in a syllabus already created for the complete period at school that 
describes the activities and topics to be presented for the students. The syllabus is guide 
in the nexts general estandars: 
 
“El lenguaje que domino me permite tratar temas cotidianos o sobre los que tengo 
conocimiento, pero es normal que cometa algunos errores básicos” at the same time 
presented some specific standars such as “Identifico la idea principal de un texto oral 
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cuando tengo conocimiento previo del tema. Identifico conectores en una situación de 
habla para comprender su sentido. Utilizo estrategias adecuadas al propósito y al tipo de 
texto (activación de conocimientos previos, apoyo en el lenguaje corporal y gestual, uso 
de imágenes) para comprender lo que escucho.Those standards were extracted for the 
Guia 22 “Formar en lenguas extranjeros: el reto”, pages 24 to 25, MEN (2006). Which 
belong to the grades 8th to 9th.  
 
 
4.3 Practitioner’s role 
 
The practitioner in charge of implementing the project belonged to the English 
Teaching Program at Universidad Tecnológica de Pereira and developed it during the 
classes conducted in the autonomous teaching course. The practitioner prepared and 
oriented the lessons for the group, recollecting the data through observation during the 
classes and reflective analysis after the lessons were conducted. At the same time, the 
practitioner designed the materials to be used in the classroom as well as the artifacts to 
provide assessments to the students. 
 
 
4.4 Data collection methods. 
 
In order to get the information provided in the lessons regarding the students responses, 
professional development and linguistic outcomes, journals and reflection on sessions 
applied to the lesson plan was used. The main source to collect were the journals, as it 
describe different events and situations found in the implementation. They show details 
of student’sperformances and students responses as well as the performance developed by 
the teacher. (see appendix 7). In the same way, each lesson plan contains a reflection 
stage (see appendix 8) where the practitioner wrote down information about the class, 
focusing on strengths and the challenges presented in the session.  
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4.5 Design 
 
The development of the implementation consolidates its base in the model 
engage-study-activate (ESA) stated by Harmer (2009) which describe a sequence of 
stages in the lessons that expose learners to three different moments in the session where 
each of them aims to obtain a specific purpose. 
 
The design of the sessions were developed having in mind the students´ linguistic 
level, he institutional competences and the characteristics  of learners. The English 
sessions were planned taking into consideration that each class of implementation should 
contain at least one authentic material and some scaffolding strategies in order to adapt 
students for future performance. It was also used some adapted and created material 
designed for the teacher due to the contents that the authentic resources exposed to 
learners. The sessions were planned taking into account fifty-five minutes which 
sometimes were reduced for institutional changes in the schedule. Each lesson was 
oriented having tree different moments and the material was commonly used in the 
production part where students were exposed to writing tasks according to some real 
situation and environments that these authentic resources provided.  The evaluation 
process was carried out through worksheets that at the same time allowed learner to have 
a perspective of how to apply their knowledge into real scenarios in order to promote 
meaningful learning.  
. 
In the event that the implementation of authentic materials demands a learning 
environment that fits with the needs and the level of language proficiency of learners, it is 
important to take into account the strategies and models to follow in order to carry out the 
development of lessons. One of them is instructional scaffolding which according to 
Sawyer (2006) is a learning process designed to promote a deeper level of learning. 
Scaffolding is the support given during the learning process which is tailored to the needs 
of the student with the intention of helping the learner to achieve his/her learning goals. 
This process turns into an instructional support that provides the learners different 
strategies to deal with complex task. This means that pre-while and after listening and 
reading activities were techniques to be carried out in order to expand the input provided 
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to learners when dealing with songs, recordings, cartoons and other type of authentic 
material.  
 
4.5.1 Development and Implementation. 
  
 The implementation of this classroom project was organized it in a lesson plan 
format ( see appendix 4) , which contains the general and specific standards established 
by the guia 22  and need to be follow according the  topics selected for an English lesson. 
At the same time it shows a description  of different activities to be developed in each 
stage of the session (engage,study,activate), taking into account a time limit of 1 hour that 
will be distributed in 3 moments of the class. It also contains the materials to be used 
during the class and one main objective or aim which will be the focus of the session, 
where was expected that at the end of the class students were able to do something 
meaningful and productive. (Identify, recognize express, describe, ask , provide,etc), with 
the knowledge acquired or learnt in the lesson.  
 
 
4.5.2 Assessment and Evaluation. 
 
For the purpose of evaluating and assessing the learning process of students while and 
after the implementation of the project, it is considered that a formative evaluation will 
take place as Stiggins (2002) suggested one of the most suitable ways to measure the 
production of language learners is through the use of formative assessments, which are 
designed to monitor the student's progress during the learning process. In this sense, 
several elements were used as instruments for evaluation such as worksheets, word search 
and puzzle activities, role plays, matching exercises, quizzes, tasks for oral and written 
production that were adapted for the ages and level of students according to the grade 
assigned for the development of the classroom project. 
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4.5.3. Reflection 
 
In order to carry out this project it is important to develop the competence of 
reflecting, in the event that this ability can take teachers into a different level in their 
practice. As Ofsted (2004) stated, the most distinctive skill  in good teachers is evidenced 
in how their teaching practice is the result of a careful reflection process, at the same 
time, teachers themselves learn from the lessons each time that they evaluate what have 
been done using self-critical evaluations to adjust or modify what was done next time in 
class. In this sense, the appropriate theory to be analyzed in terms of reflection was stated 
by Schon (1933) , describing the notions of reflection in action and on action which can 
be explained as reflecting while you are teaching and reflection after you conclude the 
whole lesson. The first notion refers to the process of how a teacher need to be constantly 
aware of situations presented in class by monitoring the students and figuring out possible 
elements that must be modified at the moment. The second notion stands for the process 
to analyze and evaluates the learning and teaching factors once the session in completed, 
reflecting on the results of what has been planned and what needs to be improved. 
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REFLECTIVE ANALYSIS. 
 
 
5.1 Professional Development. 
 
During the implementation of this classroom project, different aspects related to 
the professional development field have been evidenced as elements that influenced the 
results. Lesson planning, material design, institutional limitations, personal growth are 
part of the set of elements that were presented during this implementation as well as 
classroom management where factors such as grouping techniques, monitoring students, 
time management are reflected on the events seen in the implementation. In order to start, 
the aspects related to classroom management will be described in the following session. 
 
5.1.1Classroom management. 
 
Strengths  
 
To start with, it is necessary to mention that the group of students presented 
several cases of misbehavior but during the implementation, this element was covered 
with the strategies developed by the teacher. For instance, monitoring students while the 
development of task that involves learners in a survey activities, where students collected 
different information, was crucial in terms of managing the classroom. It is evidenced in 
the session where the teacher monitors the group, this class was about teaching pronouns 
and the task was focused on third person form: 
 
 “It can be noticed that some learners were distracted doing some other things 
related to different subjects, in this case, they had an art homework and it was noticed 
that students were painting and drawing. The teacher pointed out in front of the whole 
group about the importance of being focused only in the English session; after that, he 
monitors all the students by moving around the classroom and checking the class work 
inside the classroom”.  
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Scrivener (2005) suggests that this activity developed by the teacher in an active 
way, prompts learners to be aware of the presence of an instructor and the possibility of 
asking for advices or help. In like manner, walking around the classroom offering 
corrections and responding to requests or questions from students is an element that 
contributes in the learning process by realizing about the events of the class.  
 
In the same manner, when the learning environment in terms of disruptive 
behavior turned difficult, the strategies used by the teacher in these situations support the 
development of the sessions without having issues related to this phenomenon. For 
example, it is reflected during the implementation how the teacher controls and prevents 
certain situations where behavior is disrupted.  
 
“Some students were screaming and walking around the classroom, it turned 
noisy and then the teacher asked the group for silence and used the background music to 
arouse the curiosity of people in what they were listening. The teacher told the students 
that the music had to be heard very clear in order to proof if the classroom was already 
quiet, insisting in the importance of behaving in a good way and expressing the figured of 
authority that he had towards the group.  
 
The statement above presents a different way to encourage learners to be focus on the 
main elements of the session, taking learners to accomplish one task in order to reach the 
silence and behavior needed to go ahead with the activity. 
 
 
Challenges  
 
It is important to highlight that some classes were conducted after the school 
break, and it has been analyzed that this hour of class in the institution affects students’ 
behavior. Even though, as it was mentioned before, the teacher prevented possible 
negative situations by controlling this type of behavior since the beginning. As Kauffman 
(2005) argued, effective classroom management is also related to the prevention of 
negative factors because learners’ behavior is shaped by the social context of the 
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environment during the developmental process, the classroom context and management 
plays a significant role in the emergence and persistence of disruptive behavior. 
Therefore, an early intervention for students with emotional and behavioral disorders is 
essential to prevent difficult situations in terms of behavioral aspects.  
 
In accordance with some aspects related to classroom management, it was 
observed in different sessions that some learners did not share information with their 
classmates for reasons of shyness and behavioral problems. They preferred to wait until 
someone encouraged them to participate or provide wrong information instead. In the 
same way, some other learners only shared information belonging to the common 
classmates that they talked to inside the classroom. As a result, for this implementation 
the teacher organized the classroom having students in a “face to face” seating, where 
each student had to be in front of different people asking for the information to be 
organized in the surveys as was reported in the journals. 
 
 “It was observed that most of the students collected information from people that 
were not the same with whom they share and develop the activities in the class, having at 
least eight different classmates providing diverse information” 
 
According to Scrivener (2005) changing the seating arrangement help learners to 
interact with different people and with different situations that can arise from the 
modification of the classroom. Presenting to students a variety of sitting different to the 
same place and position every time, at the same time; it is important to exposed learners 
to activities that coordinate the seating style in order to have a meaningful purpose in 
terms of seating arrangement. Similarly, Kaya & Burgess (2007) argued that spatial 
arrangements in classrooms where students have enough space to move and work on their 
activities influences the behavior and social interaction of students, in this sense; taking 
into consideration the communicative purpose of the activity it is important to organize 
the arrangements having in mind the students’ characteristics. A similar element 
belonging to this implementation takes place in the next part, it focuses on the aspects 
related to lesson planning, taking into consideration the challenges and strengths while 
planning activities for the group. 
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5.1.2 Lesson planning 
 
 
Strengths  
 
In order to describe the process of planning, it is important to highlight that the 
lessons were planned according to the standards provided by the “Guia 22”, where the 
activities to be develop in the classroom must coordinate with the requirements of the 
specific competences to be achieved in a given level, as can be seen, the planning was 
oriented having as references the next standards (see appendix 5). It has been evidenced 
that the procedures to be follow in the session were planned based on these standards, for 
instance; in the engage stage of a lessons, the teacher stated: 
 
“The teacher will present a product, simulating that he have just bought it, the 
real price and the different prices from other stores. In addition, the characteristics and 
functions of the product will be explained. Teacher will ask the students how much money 
he saved in this case of buying the product in the cheapest place.”  
 
It can be noted that the activity is based on the standards, which illustrates that 
students pronounce appropriately expression related to quantity, in this case money. 
Taking into account the competences and standards in which the lessons had to be 
oriented, the selection and design of material is the next aspect to be analyzed regarding 
the development of the English sessions. Meaning that, it was not a barrier for the teacher 
to adapt with topics of an established curriculum. 
 
 
Challenges  
 
Planning the sessions to be conducted at school had some challenges in terms of 
linguistic level, at the moment of planning lessons incorporating authentic materials as 
some information was not known by the students. This kind of material had a variety of 
content that required a higher language level in order to have an appropriate 
understanding and student’s performance. This is the reason why some lessons presented 
the challenge of planning activities according to the level of students and the material 
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selected for the sessions.  As Martinez (2002) mentioned, authentic materials may have 
too much cultural content and many structures are mixed; causing lower levels have a 
complex task when decoding the texts and information. Therefore some lessons 
demanded more time and support, this element become a challenge in terms of time 
management and the selection of activities.  
 
Richards (2001) points out that authentic material often contain difficult language, and 
vocabulary items as well as complex language structures, which causes a concern for the 
teaching practice in lower-level classes, this assuming is connected to the teaching 
experience in the implementation of this project, given the fact that students were expose 
to language used in context and the teacher had to find a way for adapting this kind of 
resources to each lesson. It means that, every single session had to be preview diagnosed 
in order to provide the students a way to interact and understand the material selected. 
This aspect can be considered as one of the challenges that the implementation presented 
in terms of lessons planning.   
 
5.1.3 Material design. 
 
Strengths. 
 
The implementation of authentic materials encouraged students to be part of real 
task and activities according to the content of them. For example, one of the lessons 
aimed to guide students in their language learning process with the objective to teach  
them  how to order food in a restaurant, they were expose to a real menu as wells as a 
restaurant bill format where they had real roles. (see appendix 1 )  
 
 “It was evidenced that most of learners performed appropriately towards the 
activity. It was observed the students working in pairs developed the task taking into 
consideration the two roles and have provided different information about meals and 
prices”  
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This information can be support by the contributions of Berardo (2006), when suggesting 
some advantages when using authenticity in lessons like real language exposure with 
change and variation of information, students are also informed about what is happening 
in the world and they are ideal for teaching and practicing skills. In order to continue, it is 
important to mention the instructional limitations that were presented during this 
implementation. 
 
Challenges  
 
The materials selected and designed for the sessions were incorporated taking into 
consideration the objectives of the project which lie on the implementation of authentic 
input, in this cases some authentic materials such as T.V guides, weather forecast 
templates, restaurant menus and bills, grocery coupons and audiovisual resources were 
used in the practice of teaching. 
 
First of all, as it has been mentioned the classes were conducted having as 
reference a syllabus which was designed by the institution, following the standards stated 
in  the “Guia 22 Estándares Básicos de competencias en Lenguas extranjeras: Inglés”. For 
this reason, the materials and activities to be developed in the classrooms must be related 
and based on the requirements proposed in the syllabus. Nevertheless, the practitioners 
were allowed to create their own activities for the students and select the most pertinent 
material but these elements must be closely related to the topics and competences to be 
developed. (see appendix 6)  
 
In terms of the incorporation of materials, the variety of students’ likes and preferences 
affects the implementation in a certain way, given the fact that in some sessions the 
learners manifested their lack of interested in some topics. For instance, during the 
session oriented in television channels and the categories according to the content, it was 
completely important that students were able to express their preferences regarding T.V 
channels or programs (see appendix 2). Some learners expressed that they did not like 
this activity, as can be seen in the reflections. 
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         “Some learners did not have an appropriate attitude towards the topic selected for 
the session, some of them mentioned that watching TV was not a common activity 
developed by them and they preferred to be on the social networks or doing something 
different of watching television.  For that reason; the categorization was unknown as well 
as most of the channels in the TV guide”.  
 
            This event leads the teacher to realized that students presents a range of varieties 
in terms of preferences but to fulfill all the diversity is a difficult task, then the teacher 
has to find the strategies to encouraged learners to participates in the activities by 
motivating them or giving them different opportunities to be part of the class. As Pearson 
(2011) stated,   for having a positive learning environment, teachers should make 
decisions when planning, implementing, and assessing. Each step involves multifaceted 
classroom conditions and student characteristics. When planning for instruction, for 
example, teachers must decide on goals and objectives, needs assessments, appropriate 
instructional strategies, materials and technology, and evaluation of student performance. 
 
5.1.4 Institutional limitations. 
 
Strengths  
 
The adaptation developed by the teacher regarding the limitations of the institution, 
allowed him to have a real perspective about the needs that local public institutions 
present. In this sense, the students were most of the time in the same classroom that 
lacked of multimedia resources; it was only assigned a interactive room that has a video 
projector and speakers. It was asked about a place where each student had a computer for 
him or her to explore new multimedia tools that motivated and enabled them to interact 
with the target language in virtual way. As Mayer (2003) which considered that 
multimedia promotes deeper learning. Thus, multimedia should be an inseparable part of 
language teaching in order to facilitate this process and help learners with the acquisition 
of second language learning. Meaning that this type of resources can expose learners to a 
huge interactive diversity of information provided online. However the teacher took 
advantage of the little time with the few resources used, presenting some topics with 
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videos and slides in an interactive way fostering participations and enhancing students to 
be part of real life tasks even the environments were empty in terms of cultural 
information and access.  
 
Challenges. 
 
In terms of the factors related to the limitations regarding the implementation of this 
classroom project, the first drawback has to do with the lack of resources in the classroom 
and the institution. The room assigned for the English classes belonging to 8th grade, did 
not have any technological tool that can provided the appropriate audiovisual supports 
that are required for having affective language teaching practices. However, the 
institution counted with one audiovisual room that has to be reserved days before the 
implementation, it had a video beam, speakers and the installations were big enough. 
Even though, due to the lack of organization in the institution, some days the permissions 
for using these classrooms were denied, and the lessons had to be develop in the 
conventional room described before. In like manner, the schedule of the teacher indicated 
two hours of English class on Fridays but during this period, some classes were canceled 
due to institutional events and academic meetings.  
 
           In the same way, some external factors affect the implementation, given the fact 
that the classroom was located in front of the institution’s green zone, which is the place 
where students practice sports and physical activities. There, students are taken in order 
to develop some kinesthetic or alternative activities belonging to the different academic 
areas, but sometimes students from the group were distracted for the noise, as it has been 
reported. 
 
          “There is a group of students outside the classroom that scream and produce 
certain noises that make the learners to be distracted and curious to see what is 
happening going to the windows to see what the people in the green zone is doing”.  
 
According to Zaman (2013), the external distraction appears to be one of the challenges, 
especially for having effective listening skill among students. At the same time, the 
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author stated that peripheral distraction is often regarded as a challenge to listening 
effectively when communicating with others, which means that distractions can affect 
both teaching and learning processes. The implementation of this classroom project also 
allowed the teacher to have a reflection on the personal development based on the 
experiences of being exposed to the real educational context. 
 
5.1.5 Personal growth. 
 
The implementation of this classroom project allows me to have a different 
perspective about what teaching is, given the fact that the results of the implementation 
showed how the related factors regarding the objectives of the project influences the 
practice of teaching. In other words, the situations and events that were not expected 
provided me the ability to growth professionally, in the sense that planning and 
developing English lessons in the public Colombian context presents a huge variety of 
limitations in the field of education. Even though, the process of reflection was the most 
important factor because going back to the events of a given session allows the teacher to 
have an analysis of the positive elements and of those that require improvement.  
As has been noted, the elements that contributed or affected the implementation of 
this classroom project are related to the institutional, social and professional aspects, 
which lead me to consider that having a narrow perspective about what teaching and 
learning involves, allows me to growth professionally in the field of English language 
teaching. Even though, it is important to highlight that the limitations that the project 
could have, can be cover by different strategies in order to support the students and 
teacher performance being this the challenge to be face during the development of 
English classes and projects implementations. 
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4.2 Students’s Responses 
 
During the development of the first task of the activity, the students had to make 
the categorization of the TV guide’s channels according to the type of information 
presented in them. In order to carry out this exercise the teacher had previously explained 
the categories for the channels, while he talked about each of them, the s.s were asked 
about the meaning of words like culture, science, informative, anime or cartoons and 
sports. In the course of this procedure, some students showed understanding of the 
categories being analyzed; for instance, they already knew about the channels that belong 
to the sports and anime/ cartoons section, which facilitates the development of the task 
where most of the students completed successfully the point of the task and the survey 
organization. 
 
Cummins (2009) suggested that prior knowledge is the foundation of learning. 
When students read a scientific text, they construct meaning by bringing their prior 
knowledge of language, science, and of the world in general to the text. Students may not 
explicitly realize what they know about a particular topic or issue. Activating their prior 
knowledge brings it to consciousness and facilitates learning. Activating prior knowledge 
and building background knowledge are important for all students, but particularly for 
ESL students who may be struggling with unfamiliar vocabulary and grammatical 
structures in addition to complex new concepts. Cummins then proposed that building 
this context, it will support students to understand more complex language and to 
developmore cognitively demanding activities, prompting students to contribute what 
they already know to the class discussion communicates to students that the cultural and 
linguistic knowledge they are bringing into the classroom is valuable. 
“Before the activity was displayed, the T use L1 to give instructions, he explained 
all the steps that s.s needed to follow in order to develop the activity and how to analyzed 
the material given. The T talked about the T.V guide that each pair had, encouraging 
students to focus on the information provided in the material as well as the most relevant 
characteristics. The learners identify elements like the number of channel and the 
categories of sports that were together. The T asked the Ss to analyze the questions 
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provided in the same paper, he explained each of them and encouraged people who did 
not understand to raise their hands for a second explanation but nobody did it. Then the 
s.s proceed with the activity.”  
 
Challenges.  
One of the most important challenge to mention regarding the students responses was 
the used of first language during the implementation. As it was observed, students did not 
have the language level to interact and use the second language as it was expected, 
therefore the teacher used first language constantly in order to explain, give instructions 
and check understanding from students. As Morahan (2010) claimed, the use of L1 in the 
L2 classroom by both teachers and students can be beneficial in the language learning 
process and may even be necessary for increased comprehension and acceptance of the 
new language by the language learners. This use of L1 is for clarifying purposes and 
should not be the model of communication either by the students or teacher in the 
classroom.  
In other words, the use of first language by teachers and students will be always 
accepted however the main purpose is to take students to an English environment where 
the second language is the one being used all the time. Therefore, the use of Spanish was 
considered as one challenge during the implementation regarding the students’ responses 
towards the lessons.  
 
4.3 Linguistic outcomes. 
 
 
Strengths  
 
During the development of the lessons, while implementing the materials 
containing authentic features, some linguistic elements were displayed at different stages. 
I can be seen how students were able to recognize certain grammatical features in the 
written process. As can be observed in the next fragment, the activity developed in the 
session encouraged students to use the third person for she/he likes ( see appendix 9 ) 
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“It is observed in the surveys that most of them collect valid information; the data 
fits with the right answers provided by the learners. In like manner, during the survey 
activity the learners had to ask their classmates about their favorite channels and for 
filling the information in the charts the learners used the language forms he/she likes, 
being conscious about what the expression means.”   
As Berardo (2006) states, the use of authentic materials in the classroom has been 
discussed, with the student benefiting from the exposure to real language being used in a 
real context. Other aspects which proved positive when using authentic materials were 
reflected in the way how they are highly motivating, giving a sense of achievement when 
understood and encourage further reading. They also reflect the changes in the use of 
language, there is a wide variety of text types, they are also very versatile (they can be 
used in different ways to promote different skills) and can be used more than once as well 
as being updated. Anything can be used as authentic material but for developing reading 
one of the most useful resources is the Internet, with large amounts of varied material 
being easily accessible. One of the main reason for using authentic materials in the 
classroom is once outside the “safe”, controlled language learning environment, the 
learner will not encounter the artificial language of the classroom but the real world and 
language how it is really used. The role of the teacher is not to delude the language 
learner but to prepare him, giving the awareness and necessary skills so as to understand 
how the language is actually used. 
A different finding was evidence when students were able to applied previews 
knowledge when developing tasks, in this case, we can focus on how students were 
encouraged to remember different elements from previews lessons like numbers and 
prices to deal with the interpretation of a grocery coupon (see appendix 3) that was used 
as authentic material in the session, where students were going to analyze the content of 
the coupon and express the price and the features of products. This is connected to the 
bridging approach, stated by Walqui (2015) explaining how the instructor has to link 
student’s prior knowledge to the current tasks and activity being developed, that´s how 
learners will have a better understanding and will interpret easier a new concept. This 
finding is also connected with the results of the study conducted by Simeon (2015), 
where the bridging approach was used to support students in a writing task, working first 
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in their previews knowledge to carry out exercises that requires the comprehension of 
new information.  
 
Challenges  
Although some sessions presented active participation and oral interactions from 
the learners, it was also observed from students that they did not feel confident enough 
for participating orally, so the speaking skill did not show big results as learners seemed 
to be more focus on the written form of words and sentences than in the spoken form. 
This was evidence when the teacher tried to foster participation, but students hesitate and 
doubt about producing spoken language, some of them were not motivated enough due to 
the lack of knowledge regarding the accurate pronunciation of words and some others due 
to the personality factors involved in the learning environment. Hilton (2007 points out 
that it is very hard for an individual to engage in the higher-level, affirming that aspects 
of communication are saturated by different elements of a second language process. This 
means that, learner have a huge variety of information , being exposed to different 
language elements but this features are not managed in a spoken way, little speaking 
practice is given to words and sentences and that is why these language skill becomes one 
of the most demanding to achieve. By the same token, Fulcher (2003) considers that 
anyone who wishes to speak a second language must learn the grammar and vocabulary 
of the language, but most important; master its sounds. In this sense, the speaking skill 
was presented as some of the challenges in terms of linguistic outcomes and student’s 
performance. 
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5. LIMITATIONS OF THE STUDY. 
 
 
The implementation of this classroom project had some limitations regarding the 
planningof lessons, the language level and the institutional organization. To start with, the 
time that was assigned for the English lessons in the institution was not enough to 
develop completed communicative tasks where students needed to have appropriate 
language input to carry out these activities. Most of the lessons had a time limit of fifty 
minutes and due to some complexity of the task assigned for the students, some of these 
lessons were completed in two sessions, which did not allow covering more topics in the 
implementation and to analyze deeper how scaffolding strategies can be reflected in the 
language learning process . Therefore, the lessons should have a longer period of time, in 
this sense, more information could be found in terms of language proficiently progress 
and students responses towards the development of activities.  
 
The second limitation has to be with the language level, as the project was 
implemented with students from 8th grade, the ages ranged between 13 and 16 years old, 
the language level of proficiency was not appropriate to deal with the complexity of some 
materials and topics covered during the implementation. For instance, many students 
presented difficulties with some tasks that required more input and comprehension.  
Finally, the institution did not provide enough audiovisual resources which were 
important in order to carry out lessons with a better support, in that way; most of the 
classes were conducted only using printed material. At the same time, different lessons 
had to be canceled due to institutional activities inside the school therefore; the 
implementation of the project did not have a higher number of sessions applied.  
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6. PEDAGOGICAL IMPLICATIONS 
 
For further research and practice, some elements should be considered. The first 
aspect has to do with the topics selected in the lessons, it was observed that students 
could interpreted real life situations and this can be used as a positive element when 
working with authentic materials given the fact that learners are able to understand and 
interact with real like activities and will be easier for the teacher to engage students in 
tasks. This is also an important bridge to promote communicative skills in the classroom 
because students can be exposed to common activities developed every day, and different 
elements complementing these tasks, what means that learners in the local educational 
context are ready to be exposed to more varieties of language, where the promotion of 
meaningful language activities help learners to acquire different perspectives about how a 
second language is learnt.  
 
In terms of scaffolding, future studies can focus on ways to measure the process in how 
students become more autonomous. It means, analyzing the learning process since the 
beginning of the sessions and the last lessons to compare the support required by students 
in the first classes and the one provided in the last sessions, this could show how learners 
have the ability to obtain an use their own learning strategies.  This analysis can be 
carried out with a higher number of sessions while implementing, in this sense, the 
researches will be able to obtain more variety of information regarding the events 
presented while applying scaffolding techniques.  
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7. CONCLUSIONS. 
 
 
This classroom project aimed at applying authentic language input into the English 
language sessions conducted in one of the local and public institutions of Pereira. At the 
same time, the application of scaffolding techniques was addressed in order to analyze 
the learning process focusing on how students develop and follow different strategies 
when learning a second language.   
 
In terms of authentic materials, it was observed how students were able to interpret 
different meanings, situations and tasks connected to real life and authentic activities 
which led us to consider that it is a positive element to keep using in the teaching 
practice; specially in a country where the English language teaching field faces a huge 
variety of limitations related to the cultural competence due to the distance of students to 
the target elements and the limitation that many learners have regarding the access to 
authentic resources in some schools. As it was observed, students can interact with some 
kind of material that allowed them to be part of authentic activities like surveys , using 
coupons when buying groceries, reading and analyzing information from forecast about 
the weather,  situations at the restaurant, etc.  
 
In the other hand, in terms of scaffolding there was a gap regarding the full analysis 
of a teaching process, given the fact that the number of implementations should be higher 
in order to determine if students become autonomous when being exposed to authentic 
input in a certain period of time, which was not measure due to the limitations of 
planning presented in the lessons. This means that, applying scaffolding techniques 
demands a longer process where more variety of information can be collected from the 
student’s language progress.  
 
It is also important to highlight that it was helpful to conduct an analysis into the 
local educational context. This has showed us different elements that belong to the real 
scenarios where English lessons are being conducted and the possibilities to improve and 
contribute in this field, meaning that beyond the implementation; the teaching practice 
involved in the process is one of the most important details to take into account when 
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describing the development of the project. The reason lies in fact that it was observed 
how teaching is affected by events and situations inside an institution and how external 
factors influence the learning process. In the other hand, a positive aspect must be 
mentioned regarding the target population, as it was observed and stated in the findings of 
the study, the students are ready to be exposed to a huge variety of information related to 
the target culture. As it was described, even if the learners did not present the highest 
language level, they were able to reach the interpretation of certain authentic materials 
and the development of tasks that required a higher level of understanding and 
comprehension. 
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Appendix 4) 
Lesson plan format  
Date of the class: 09 / 25 / 2015 
Grade: 8.c 
 
Practitioner: Cristhian David Muñoz. 
Class Number: 5 
 
Time table : 9: 30 – 10:20 
Implementation N° 1 
AIM: 
By the end of the lesson, learners will be able to complete a survey about TV Channels’ preferences. 
Estándares Básicos de Competencias (MEN): 
 
Estándar General: Participo en conversaciones en las que expreso opiniones e intercambio 
información sobre temas personales o de mi vida diaria. 
 
Estándares Específicos 
 
Respondo con frases cortas a preguntas sencillas sobre temas que me son familiares. (Conversación) 
 
Identifico diferentes roles de los hablantes que participan en conversaciones de temas relacionados con 
mis intereses. (Escucha) 
 
Comprendo la información implícita en textos relacionados con temas de mi interés.(Lectura 
 
Assumed Knowledge. For the development of the lessons it is assumed that students know about 
places, sports, adjectives. 
 
Materials:  worksheets, flashcards, and board.  
 
DAY/STAGE/ 
ACTIVITY/T
IME 
PROCEDURE 
TEACHER AND LEARNER 
ACTIVITY 
ANTICIPATED PROBLEMS AND 
PLANNED SOLUTIONS  
CO
MM
ENT
S 
 
Engage 
 
15 min 
 
 
 
 
 
 
 
 
 
Study 
10 min 
 
 
Teacher will present some flashcards of 
a TV channel and one selected program, 
T will describe the channel and the 
program to the ss. Learners will be also 
asked about their favorite TV channels 
or programs. Since the beginning the 
forms I like, I don’t like and this is my 
favorite, will be shown. 
 
 
 
T will present new vocabulary related to 
the classification of TV channels, for 
instance entertainment, sports, culture 
science etc. I will be also model the 
s.s don’t follow the order for going to 
the board, some of them misbehave 
during the activity. 
 
Establish the rules for developing the 
activity, give the turn to those who 
seem to be shy.  
 
 
 
The classroom can be arranged for 
doing an activity like this and s.s will 
be around without doing the survey. 
 
S.s of the same row will switch they 
places, meaning that each of them 
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Appendix 5 ) 
 
Estándares Básicos de Competencias (MEN): 
 
Estándar General:El lenguaje que domino me permite tratar temas cotidianos o sobre 
los que tengo conocimiento, pero es normal que cometa algunos errores básicos. 
 
 
Estándares Específicos 
Identifico la idea principal de un texto oral cuando tengo conocimiento previo del tema.  
Identifico conectores en una situación de habla para comprender su sentido. 1, 2 
Utilizo estrategias adecuadas al propósito y al tipo de texto (activación de conocimientos 
previos, apoyo en el lenguaje corporal y gestual, uso de imágenes) para comprender lo 
que escucho. 2, 3 
 
Indicadores de logro:  
 
 
 
 
 
10 min 
 
 
 
 
Active 
 
 
15 min 
third person form she/ he likes and does 
not like. 
 
S.s will be given a TV guide; they will 
answer some questions and make the 
classification of the channels according 
to the type of content. 
 
S.s will complete a survey about the 
favorite TV channels watched by their 
classmates. Learners are encouraged to 
use the question ¿What TV channel do 
you like? and the answers I like, I don’t 
like.  S.s will take the information to the 
surveys using the third person form She 
or He likes. 
 
 
will follow an order to go and ask for 
information. 
 
EXTRA-CLASS WORK, ANNOUNCEMENTS, THINGS TO CONSIDER:  
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Identifica y maneja vocabulario propio de su entorno. 
Utiliza adecuadamente las expresiones de existencia en forma afirmativa, interrogativa y 
negativa. 
Interpreta, concluye y argumentas, aspectos solicitados en el análisis de lectura. 
Reconoce y utiliza adecuadamente en forma oral y escrita en diferentes actividades 
propuestas en clase acerca los conceptos gramaticales de existencia. 
Pronuncia adecuadamente expresiones referentes al tema de cantidades. 
 
 
Appendix 6 
 
28 de septiembre a dos de octubre 
Vocabulario sobre el clima 
-Asociación de símbolos que representan el estado del tiempo con un mapa y algunas 
ciudades del mundo. 
-Escucha de pista sobre el estado del tiempo en las ciudades del mapa y las personas que 
están allí. 
-Práctica de vocabulario a través de oraciones que ilustran el estado del tiempo de las 
ciudades del mapa. 
 
Appendix  7 
 
 
Implementation 1: 
Date: 09 / 25 / 2015 
Time: 9: 30 – 10:20  
 
This session aimed to guide students in order to be able of expressing likes and dislikes, 
the topic was centered in TV channels and programs. The first procedure was to 
contextualize students in the topic, I was done showing the students what were the 
favorite TV programming that the Teacher liked. Since the teacher started presenting his 
own likes, some learners discussed about the channels that they liked using L1. As It was 
expected, the female and male students had different likes and preferences regarding the 
selected topic. Once the practitioner was explaining his likes, some learners said aloud 
the sports represented in the flashcards, showing recognition of those elements which was 
approached by the teacher given the fact that he began to ask people about the sports that 
they practice and the TV channel where they can watch them. The second procedure was 
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oriented in presenting the different TV categories in terms of channels, for instance, 
entertainment, sports, culture and science. The categories that where recognized first 
were sports and cartoons but some other categories like culture and science were not 
identify because many students dint know what the words meant. The Teacher then 
explain all the list of categories giving some examples of each one, the participation of 
students increased when being asked about channels from Colombia which belong to the 
national category.  
The use of L2 was evidence when some learners said aloud channels like ESPN, Fox 
Sports, Animal Planet, Discovery channel, having a good pronunciation of words. In the 
other hand, it was also observed that some learners did not use to watch tv, according to 
comments that they did about the preference for other kind of activities like chatting, 
playing soccer and using the Internet. 
 
A similar activity consisted in the classification of the TV channels; in this case, students 
were in charge of developing the exercise working in pairs, which has been analyzed as 
one important element in the grounds that this group got used to work in pairs and groups 
of three without affecting the learning environment. Before start with the questions, the 
practitioner encouraged students to analyze the way in which he had provided the 
information about his own likes in order that students follow the same model. This can be 
observed in the worksheets, where most of learners follow appropriately the model and 
actually some of them didn’t have problems with the plural forms due that were aware of 
that and asked the teacher before writing down the answers.  
 Even if students were asked to write down the complete name of the channels, some of 
them suggest the teacher that it was better to write only the numbers of them. It was 
accepted by the teacher, given the fact that it was time consuming and the activity took 
more minutes that it was expected.  
The last activity consisted in the collection of information, in order to accomplish the 
task; the classroom was organized having three lines of chairs where each students have 
one person in front. The sitting arrangement, in this case, a face to face seating, facilitates 
to the s.s the order to follow when interacting with their classmates. The T suggested s.s 
about the importance of getting information from each classmates but some of them 
complain about it, expressing disagreement because of some interpersonal issues. The T 
encourage students to use L2 when asking for the data, prompting s.s to use the question 
¿What channel do you like? , he explained how to fill up the survey format modeling the 
forms she likes and he likes... one more time. In like manner the T provide instructions 
related to the development and the order during the activity, presenting the word switch 
and that it stands for the command of changing the place and continue with other learner. 
The s.s proceed with the activity, it was observed that some learners did not follow the 
sequence of the rows, meaning that some of them did not want to share information with 
certain people. During the activity is also evidence that learners ask their classmates in 
order to know which the category of some T.V channels is.   
It is evidenced that the use of third person in some worksheets is mistaken; there are 
some samples where the use of “s” as the grammatical rule for the third person is not 
presented. In the other hand, some s.s had an appropriate use of the language; they 
provided correct information and added details like the complete name of the channel 
instead of the letters that stand for them.  The time for the session was over but most of 
the learners complete the survey. 
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Implementation N 4 
Date Nov 5th- 2015 
 
Time: 11:20 – 12:15 pm 
 
This session aimed to expose learners to the restaurant context, where information about 
elements related to this place as well as dialogues and vocabulary were presented. 
The first activity developed; consist in a video that students were going to watch 
regarding people ordering food in a restaurant. Students were asked about elements that 
belonged to the video and that they had a previous knowledge about them. Once the 
video finished, the T asked (How many people are there?) Some s.s said there is one 
waiter and 3 customers (L1) then the teacher encouraged s.s to use the forms there is and 
there are in order that students use L2. Some other learners mentioned things like table, 
restaurant and people. 
 
Some slides were shown in order to present vocabulary, the same slides contained 
dialogues used to provide information at the restaurant. S.s had to take some notes of the 
sentences and words. The T asked the students for the meaning of words like soup, glass, 
main course, starter, desserts and drinks. T explained in Spanish the three different meals 
when eating in a restaurant (starter, main course and dessert). The T explains the 
questions what do you want for…?, providing different examples as well as using the 
respond I want… 
The students analyzed a restaurant menu, the T encouraged s.s to look for the 
characteristics of the menu and some learners answered things like price, quantities and 
features. Again, the T fostered the use of L2 for s.s’ participation.  
The last activity consisted in giving the students a restaurant bill where students had to 
work in pairs. One student had the roll of being a customer meanwhile the other s.s 
perform the waiter or server. The teacher provided explanation using a bill already 
completed, guiding the learner’s trough the content of it. The students had problems due 
to the sight and view of the video beam, the restaurant menu turned a little difficult to be 
understood then the learners decided to go in front of the classroom, but some other 
students complained about saying that they could not see because there were many people 
standing in front of them. The T ordered those students to sit down on the floor and 
continue with the activity, once they have the information from the menu, they can go 
back to their places and complete the rest of the task. The s.s had to come up with a 
creative name for the restaurant and it was observed as positive factor that some of the 
use L2 without being asked. Some names like South American Food, Home Food and hot 
chicken were observed as examples provided from the students ideas. At the same time, 
the data concerning the information to be provided in the bill like date, time, table and 
money was given in English. It was also observed that some learners use the language in 
order to accomplish the task, asking their partners about the food they wanted to eat. 
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